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Introduction: 
 
Welcome to the Inspire Partnership’s exemplification materials. We hope that this 
document will provide useful models for staff when thinking about how to provide 
feedback to all pupils at all levels. This booklet should be referred to alongside the 
Inspire Partnership Assessment Framework.  
 
In order for the successful implementation of the feedback toolkit, children should 
have had the opportunity to develop a growth mindset. This will mean that children 
are responsive to feedback as they will understand that they all have the capacity 
to improve no matter what their starting points are. Regular reference, through 
assemblies, displays and circle times, should be built into the curriculum so that this 
mindset is embedded.  
 
Within this booklet, you will find examples of each feature of the toolkit being 
exemplified across a range of subjects for a variety of different year groups. The use 
of the marking code is consistent across the year groups and teachers make use of 
the guidance around progression in spelling, in order to direct children towards self-
editing.  
 
Provocative prompts during written feedback should provide opportunities for 
children to grapple with a concept in order to deepen their learning. Posing such 
questions require pupils to consider multiple factors, opinions and outcomes, enables 
them to formulate their own opinion. These questions coupled with modelling from 
the teacher, will support the child to articulate their thought processes, including 
justifications for their conclusions. Teacher modelling of high quality written 
responses, which include depth, provide children with a pathway, which they could 
use to articulate their own thought processes. Modelling may come through a 
variety of different forms: use of the flip chart, visualizer or learning walls. The 
feedback policy shows that in order to achieve high quality responses, the teacher 
must model what a quality outcome must look like. 
 
Our policy is to provide pupils with regular feedback to enable them to become 
successful lifelong learners. In addition, it must also motivate and engage all 
teaching staff whilst also ensuring that it is timely, enables progress and occurs at all 
levels. Most importantly, feedback must be well informed: in order to make use of 
accurate assessment for learning, strong subject knowledge is required. Through the 
use of precise teaching, teachers should identify what elements of the feedback 
toolkit would best fit learning in order to allow all learners to make rapid progress 
both within and across lessons. In most cases, following the analysis of the feedback, 
teachers will need to adapt planning and/or resources for the following day in order 
to address any misconceptions, target focus groups for depth or pre-teach in order 
to provide support.  
 
 
Best wishes, 
 
Feedback Research Group 

 



 

 
 
 
 

 
 
 
 

 
 

 
 
 
 
 

 
 

Growth Mindset 
Teachers should embed Growth Mindset through a whole-class display.  
Growth Mindset should be…  

• Introduced, then embedded, from the start of the school year and 
on a regular basis. 

• Modelled by all adults and children through the use of key language  
• Celebrated regularly in both classroom and whole-school settings  
• Developed through the use of metacognition 



 

Green box - Depth of learning  
In English lessons, teachers can use a green highlighter to focus live/post-lesson 
feedback.  Green boxes can be used to address misconceptions, identify next 
steps, to support redrafting, or to elicit a reflection that deepens the learning.  
 

 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 

Teacher: I really like that you have 
used personification in this 
sentence. Can you read it aloud 
and think about if you have 
created suspense? 
Child: (after reading) I could make 
it more suspenseful.  
Teacher: Let’s think about the 
structure of the sentence first. How 
can you change it to vary the way 
you start your sentence? 
Child: I could start with ‘As’ and 
describe the raindrops as devilish.  
Teacher: Think about the word 
dripped- have you personified the 
raindrops? 
Child: No I need to change the 
verb. 
Teacher: Okay, what verb could 
you use?  
Child: Bites.  
Teacher: Use that in your sentence. 
Child: Oh! Bites is the wrong tense. It 
should be bit.  
Teacher: Great- can you re-write 
your sentence to include of those 
elements and then explain the 
impact on your audience with your 
new sentence? 



 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

This example in EYFS 
highlights how the ‘green 
box’ can be used to 
encourage children to 
add detail. This child was 
asked to describe the 
tree. After orally 
rehearsing their 
description, the child then 
wrote their sentence, “It 
will be an autumn tree 
with yellow leaves.” 

In this example, the Year 1 
child has written about the 
noise created by the TV. 
However, the focus of the 
topic was energy 
consumption so the 
teacher has asked the 
child how they could 
make the instructional 
caption more specific. 



 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

In this Science lesson, the 
children had been writing a 
voice over for a David 
Attenborough video. The child 
had not used the subject 
specific vocabulary to 
describe the orangutan and 
its actions so the class teacher 
asked the child to consider 
how the action could be more 
pivotal and leading the 
narration. The child then went 
on to edit their response. 



 

Self-assessment- Technical (self-editing) 
Teachers should provide pupils with weekly opportunities to assess their own 
learning for technical errors for example, spelling, punctuation and 
procedural errors in maths 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

This year 3 child has been editing their work for technical features such 
as spelling, grammar and to ensure that what they have written makes 
sense. The opportunity for this was built into the sequence of lessons, 
ensuring the children were given sufficient time to reflect on their writing.    



 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

As part of the English 
learning journey for 
‘The Tin Forest’, 
children wrote an 
innovative setting 
description about a 
plastic forest. Once 
they had completed 
their writing, they went 
through their learning 
and edited for any 
spelling mistakes, 
missing words or 
punctuation mistakes. 



 

Self-assessment- Depth (self-reflection) English  
Teachers should provide pupils with weekly opportunities to assess their own 
learning against the success criteria.  This should give children the 
opportunity to evaluate and reflect on how they have applied a skill 
successfully, targeted their audience or improved their learning.  
 

 
 
 

 
 

 
 

 
At this point in the 
lesson, the child 
stopped to reflect 
on their choice of 
vocabulary and the 
impact they 
intended to have on 
their reader.  

At the end of a week of 
learning, the children 
had a visit from an 
inspirational speaker. This 
child, after their written 
marking, reflected on the 
experience of listening to 
the speaker and the 
impact it had had on 
them. 



 

 
 

 
 
 

 
 
 
 
 
 

 
 
 

At this point in the lesson, the child 
stopped to reflect on their choice 
of vocabulary and the impact 
they intended to have on their 
reader. They reflected on what 
they had done to achieve the 
purpose of the letter and what 
they intended to change to have 
even more of an impact.   



 

 

 
 

 

 
 
 
 
 
 
 
 

This example of self-
reflection came after 
the child had published 
their writing. They 
reflected on the reason 
they were proud of their 
writing and the impact 
they had had on the 
audience.  



 

 
Honesty sheet (Self-assessment) 
Pupils should have the opportunity to independently check their fluency 
and identify their own misconceptions.  Teachers should use this to identify 
pupil errors vs. mistakes.  

 
 
 
 
 
 
 
 

 
 
 
 
 
 
 

This example shows 
a child’s reflection 

after using an 
honesty sheet. They 
have spotted their 

mistake and 
explained it. 

This example of an 
honesty sheet shows 

working out.  You can 
also simply provide 

pupils with the 
answers for them to 

check for errors. 
 



 

 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 This child in year 2 used 
an honesty sheet to 
mark her work and 

identified she made a 
mistake. She then used 
an error spotter sticker 
to reflect and correct 

her mistake.   

 In reception this child was 
shown the answers on an 
honesty sheet to see if her 

work was correct.  
Teacher: Look at the answers 
and yours. What do you see?  

Child: Oh! My signs are 
wrong.  

Teacher: Yes! What about in 
the second question? 

Child: I did it upside down. 
She was able to identify 
where she went wrong 

(noted in blue pen for pupil 
voice) and then corrected 

her number sentence.  



 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 

This is an example of an 
honesty sheet used in a 
reading lesson. This child 

answered the ‘Big 
Picture’ questions based 
on the skills of retrieval, 

inference and clarifying. 
When they had finished 
they used the honesty 
sheet to check their 

answers and reflected 
on their mistake with an 

error spotter sticker. 



 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

  

Using the honesty sheet, 
the child identified an 

error and explained their 
mistake while giving the 

correct answer. 



 

 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Peer assessment 
Pupils should have a weekly opportunity to assess their peer’s learning 
against the steps to success.    
 

Quality peer assessment is achieved through explicit modelling and 
regular collaboration. This is an example of the modelling in year 4. This 

modelling was a result of an entire lesson where children discussed 
how to feedback to one another and the language they can use. 



 

This is peer feedback 
linked to the teacher 

modelling and 
collaboration on the 

previous page.  
 

In year 4, the children 
wrote letters to ‘A girl in 
need’. At the end of the 
outcome, the children 
assessed each other’s 

writing against the steps to 
success. They offered 

praise and development 
points.   

 
 
 
 
 

 
 
 
 
 
 
 

 
 

This is the peer feedback 
linked to the teacher 

modelling and 
collaboration on the 

previous page. 
 

In year 4, the children 
wrote letters to ‘a girl in 

need’. At the end of the 
outcome, the children 
assessed each other’s 

writing against the steps 
to success. They offered 
praise and development 

points. 



 

Children spent a lesson 
sharing their writing 
(final outcome) with 
their partners who 

then provided them 
with a “What went 

well” and a 
development 

question. (Year 2) 

 
 

 
 
 

 
 
 
 
 
 
 
 
 
 
 
 

The teacher is modelling peer assessment in the Jungle final outcome. 
Speaking/writing frames provided for children during the lesson to structure their 

responses. 



 

 
 
 

 
 

 
 
 
 
 
 
 

During this R.E. lesson, the children retold the story of Buddha in role. 
At the end of the lesson, children provided feedback to one another 

based on their performance and how they could improve further.  



 

 
 
 

 
 
 
 
 
 
 
 
 

 
Speaking frames to support coaching 

In this Maths lesson, children were coaching one another to add 
fractions and mixed numbers. One of the most valuable ways for 

children to receive feedback is from one another. In order to facilitate 
this, during this lesson, explicit modelling and speaking frames were 

provided by the teacher. 



 

 
 

 

During this Maths lesson, the child had been coaching a peer (peer 
assessment) and then wrote a reflection about the impact this had on 

their learning and their partners. 

Coaching stems to 
enable children to give 
effective feedback to 

one another. Children are 
able to independently 

access these during the 
lessons, in order to help 
them effectively coach 

other pupils and also 
articulate the process 

they went through to help 
that child achieve their 

learning intention.  



 

 
 
 
 
 
 
 

 
 

 

Whole class crib sheet 
Teachers can feedback to the whole class once a week in English and 
Maths through the use of a crib sheet.  
Crib Sheets should be used to…  

• Celebrate what has gone well  
• Inform daily planning and plan for corrective teaching 
• Address misconceptions  
• Identify gaps and next steps  

Identify focus groups 

Based on the whole 
class crib sheet, the 

teacher has 
adapted the 

following lessons 
grammar focus. 

They are now 
editing for correct 

use of full stops.  



 

 
 
 
 
 

 
 
 
 
 
 
 
 
 

 
 

 
 

Written- Maths 
Children should have a regular opportunity (minimum of twice per half-term) to 
deepen their learning by reflecting and responding to adults’ written feedback.  
Teachers should identify an appropriate opportunity where written feedback 
would accelerate a pupil’s progress, either through scaffolding or provocative 
prompting. 

During Maths, children coached each other to complete part-part whole 
models which represented addition problems. The child then reflected on 
how they could improve their coaching after written feedback from the 

teacher. (Year 5) 



 

 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

This is an example of a 
teacher using a high 
quality modelled 
response to written 
feedback on the 
visualiser. This is a 
fantastic strategy to use 
in order to enable 
children to think deeply 
about and reflect upon 
their learning.  
Child’s response on the 
next page. 



 

 

 
 
 
 
 
 
 
 
 
 
 
 

In year 3, the children 
made graphs based on 

data collected during their 
curriculum lesson. Once 

they had completed their 
graph, the teacher asked a 

developmental question 
which allowed the child to 
make connections with a 

wider issue. 



 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 

The teacher extended the year 6 child’s thinking by giving them a 
question related to real life experiences. 



 

 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 



 

 
Written- English 
Children should have a regular opportunity (minimum of twice per half-
term) to deepen their learning by reflecting and responding to adults’ 
written feedback.  Teachers should identify an appropriate opportunity 
where written feedback would accelerate a pupil’s progress, either 
through scaffolding or provocative prompting. 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
  



 

 
 

  

Live marking/ verbal feedback 
Teachers can make use of class time to assess pupils’ immediate learning.  
This can be done through verbal conferencing, tick marking, use of editing 
codes and mini-plenaries. 
 

During these lessons the 
class teacher has used the 

marking codes in the 
margin to allow the 

children to identify, correct 
and edit their work.  

Codes used within these 
particular live marking 

sessions were – 
punctuation, double ticks, 

grammar and adding 
additional words.  

The class teacher 
has also had brief 
verbal feedback 
with the children 

within live marking 
for the child to edit 

specific word 
choices.   



 

 
 
 
 
 
 
 
 
 
 
 
 

 
  
 
 
 
 
 

In this lesson, the class teacher has identified technical errors in the 
child’s writing using the marking codes (which the children are 

trained to use). Codes used in this example addressed spelling and 
punctuation. 



 

 
 

During this P.E lesson, the children were learning 
to pass a ball while moving. The teacher 

delivered focused feedback in order to support 
the child’s progress within the lesson.    


